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Objectives

* To enhance teachers’ understanding of the role of English
Language curriculum leaders in planning the school
curriculum under the ongoing renewal of the school
curriculum;

* To provide suggestions on how to lead the English Panel
in incorporating the major updates, in particular, the
promotion of Language/Reading across the Curriculum
(L/RaC) in the school English Language curriculum; and

* To share strategies and experiences on how to promote
Self-directed Learning (SDL) and L/RaC



Today’s Programme

14:15 - 14:30 |Housekeeping Please display
14:30—-16:00 |* Ongoing renewal ¢  your full name
curriculum and school name
e Major updates oft  for attendance
Education Key Leat record.
Curriculum Guide (Fiivvvary =
Secondary 6) (2017)
16:00 — 16:15 |Break
16:15—-17:00 |Experience sharing
(Fanling Kau Yan College)
17:00-17:15 |Q&A




Role of English Language Curriculum Leaders

lce-breaking

In the Chat Box, share the following:

1) As an English Language Curriculum leader at your school,
what are the duties/tasks that have taken up a lot of

your time?

2) Name one initiative that you would like to try
out/enhance in the school English Language curriculum

to improve students’ English proficiency.



Role of English Curriculum Leaders

Plan, implement and
Enhance evaluate the
assessment literacy curriculum

Ensure
vertical and horizontal
curriculum coherence

Provide appropriate
student-centred
language programmes

Manage resources

English
Curriculum
Leaders

Create a language-rich
environment in the
school

Build capacity

Collaborate with other KLA

Keep abreast of latest

developments in the curriculum Assist in implementing panels and promote a culture
and initiate changes as necessary the whole-school of collaboration
curriculum




Curriculum Leadership and Management

Management Leadership

i l

Maintenance Development

Source: Turner, C. (2005). How to Run Your Department Successfully. London: Continuum



For example:

e Enhancing students’ language and generic skills that
contribute to the success of their study

e Developing a reading programme to support students’
literacy skills development across levels

e Promoting reading / writing across the curriculum

Curriculum

Leadership and Leading and working with panel members to

Management e teach reading and writing skills explicitly

e enrich students’ English learning
experiences through promoting LaC

\ e integrate e-learning into the English
Resources Language classroom
Management
e Collaborating with the school librarian to identify
suitable reading texts and organising cross-
curricular learning activities

e Seeking external resources and support (Applying
for funds from the school sponsoring body /
alumni / Quality Education Fund)



Curriculum Planning

Horizontal
coherence

Vertical
coherence

Subject-area
coherence

Interdisciplinary
coherence

e Teachers aligning what is taught, and discussing
the progress of learning and conduct of
assessments to ensure key concepts are covered
in every classroom at the same level

e Learning logically sequenced across all levels so
that students are building on what they have
previously learnt and progress to more
challenging, higher-level work

e Ensuring the curriculum is well-planned to
facilitate learning in the subject, and enabling
communication and collaboration among all
teachers in the panel

e Focusing on skills and habits that students need
to succeed in their study, such as reading and
writing skills, generic skills



Ongoing Renewal of the
School Curriculum

Respond to
local,
regional and

Build on
existing
strengths and
practices of
schools

global
contextual
changes




Updating of the English Language Education (ELE)
Key Learning Area (KLA) Curriculum Guide

(P1-53) (PI=S8)

English Language
Education

Key Learning Ares Curriculum Guide
rimary 1 ry 6)

. 2 5
years years i

(cDC, 2002)

"1 English Linguage Edutation

Sppiament snguage Edcation |
5 z | Key Learning Aroa English Language Education g hred {
o A s i Key Leaming Area Curriculum Guide English Language Education
= English Language Education - - | KeyLearming Ares
< = Key Learning Area ~ | Scondiny 13
v . N Fi Languag
o o Carri { Ax G
o 0 Tk o G
o Litersture in English T

ENGLISH

LANGUAGE

o vondaey 4-6) U'\\'-"‘f;:\ i
ot 4 B , iz
é "} W s B e — TSI
(o I st |s.—“* = e——t——
am— - ‘ - . - L
(cDc, 2004) (cDC, 1999) (CDC & HKEAA, 2007) (CDC, 2004) (CDC, 2018) (CDC & HKEAA, 2007) with

updates in 2015

Ongoing Renewal of the School Curriculum
https://edb.gov.hk/en/curriculum-development/kla/eng-edu/curriculum-documents.html
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Major Updates of the ELE KLACG (P1-S6)

Q Literacy Development

English Language Integrative Use of Generic Skills

Education

Key Learning Area Curriculum Guide
(Primary 1- Secondary 6)

Values Education

Learning and Teaching of Text Grammar

Q Reading across the Curriculum

o Extending from Assessment for Learning to
Assessment as Learning

Q Catering for the Needs of SEN and Gifted Students
in the Mainstream English Classroom

11



“Literacy” has taken on a new meaning as texts are no longer a
linear form of presentation limited to words, but are composed
of various modes of communication.

Sound
effects

Spoken
language

12



Pedagogy to Enhance Literacy
Development

Interacting with
Multimodal Texts

~ Access information from a Access
variety of sources ‘

Understand the ideas in the
ultimodal texts under teachers’ Understand Task-based
guidance

| Analyse and explore how Analyse &
P8 messages are presented Explore

‘ valuate the messages and '
l values embedded in the

Approach

Evaluate
multimodal texts

Express and create messages Express & Producing

Create Multimodal Texts

: using different modes of
communication




e-Learning

e-Learning refers to an open and flexible learning

mode involving the use of the electronic media,
including the use of digital resources and
communication tools to achieve the learning objectives.

“Pedagogy empowered by digital technoalogy"

14



Enhancing Interactions in the English Classroom

Design of
interactive
learning
activities

Enhancing

Making use . . Effective use

| g interactions of learning

environment in the English and teaghmg
materials

classroom

Effective use
of learning &
teaching
strategies

15




Information Literacy for Hong Kong
Students

Category Eight Literacy Areas

Effective and Ethical use of
information for lifelong
learning

Generic IL

Information World

Information users ) Information providers
. S
7 . . . )
Information need — Locate information
l pnd
K Organise & Create d— Evaluate information y
¥ “VYated
IT skills
Media Literacy: e,
Information providers
Conditions for reliable information




Integrative Use of
Generic Skills

Personal and

Basic Skills Thinking Skills

Social Skills

Communication | Critical Thinking | Self-management
Skills Skills Skills

Mathematical

Skills Creativity Self-learning Skills

Problem Solving Collaboration

IUstalle Skills Skills

17



Integrative

Two examples of in
- Holistic thinking s

Use of Generic Skills

tegrative use of generic skills:
kills: involving the use of critical

thinking skills, problem solving skills and creativity

- Collaborative pro
of collaboration s

olem solving skills: involving the use
Kills, communication skills and

problem solving s

Kills

m===) to prepare students for more complicated tasks

18



Values Education

Priority values and attitudes Values education in

different domains
Perseverance

‘I Responsibility -
‘I National identity
| <

A
‘ i B

19




When incorporating values education into the
school-based English Language curriculum,
schools should take into consideration:

20



Grammar in
Context

and function and how

and varies in different
contexts

\_

Kche link between form \

grammar makes meaning

* how contexts shape the
choice of language used

°/beyond sentence level \

* grammar items typical of a

/

. /

particular text type

how grammar contributes to the
structure, coherence, tone, style
and register of a text

how to apply grammar knowledge
to create texts of different text

21



Strengthening Assessment
for Learning (AfL)

Process
Writing

P r—

Performance Quiz/
Task / % Test/Exam

Adopting
Diversified
P Modes of
Assessment

Online :
Assessment Project

P—

N .
Observation Portfolio

Learning
Task &
Activity

Assessment tools

Assessment data

22



Extending AfL to
Assessment as Learning

Reflecting on learning
performance &
effectiveness of strategies
adopted

Monitoring the learning

process

Setting personalised
learning goals

Formulating plans to
attain goals

23



Strategies to promote Assessment as Learning

‘: In order to enable students to take charge of their own learning, teachers can do the following:

identifying expected creating criteria of guiding students to set
learning outcomes good practices with goals
the students

teaching enabling providing opportunities ' modelling of learning
skills (e.g. dictionary for students to strategies (e.g. the
skills, research skills, = practise the skills that = skills of self-reflection)

phonics skills and need to be learned or through think-aloud
vocabulary building mastered

strategies)

discussing sample using different kinds of guiding students to
student work and assessment forms (e.g. keep track of their
providing constructive | KWHL Table, SWOT, own learning
feedback to students PMI, Traffic Light,
as they learn Feedback Sandwich)

to facilitate self-
reflection

24



Catering for the Needs of SEN & Gifted Students in the
Mainstream English Classroom

Students with SEN

. Adapting the learning content

Adopting a multisensory
approach to learning and teaching

Using multimodal learning and
teaching aids and materials
Adjusting the pace and linguistic
load of instruction

Setting realistic assessment
goals/objectives

Gifted students

Allowing flexibility with the curriculum
to address differences in the rate, depth
and pace of learning

Providing enrichment activities
which encourage creativity and
original thinking

Encouraging students to pursue
independent projects or study based on
their interests and abilities

Guiding students to set individual
goals and assume ownership of their
learning

Accommodating diverse students’ needs
in the mainstream English classroom

25



e )
sunderstanding the

strengths/weaknesses and the
learning background of
students

*Understanding the learning
interests, styles and needs of
students

fr
*adopting flexible grouping/

«designing open-ended tasks

B

mixed ability grouping
*grouping students according to
the purposes and
requirements of tasks
*providing opportunities for
students to share and discuss
in groups

a

* using questioning
techniques to elicit
students’ responses

* giving quality verbal and
written feedback in
lessons/ homework

 adopting various modes

of assessment

*motivating students’ interest

«facilitating understanding and
providing support

+giving immediate feedback

*engaging students in active/self-
directed learning to enhance
learning autonomy and allow
them to learn at their own pace

Catering for diverse

learning styles and

Facilitating

peer learning

s D
*providing timely support
providing scaffolding for
students to complete the
task

*providing different modes
of support in learning tasks
(e.g. visual cues for visual

learners)
Providing
support and

e

=

. ‘\\_‘ /
. scaffolding

Promoting p—y
assessment

setting challenging yet
manageable tasks for
students

Giving

| challenges \

Effective use
of e-learning

| :

Some Strategies to Cater for Learner Diversity

26




Example g

You are a summer intern in the publicity team of Go Green, a non-
governmental organisation committed to promoting environmental
protection and green living. Your team is responsible for designing
advertising materials to raise public awareness of environmental
problems. Your boss has asked you to research online and read
extensively to keep abreast of the latest development of environmental
issues. You need to identify an issue which is worth public attention and
design an e-booklet to educate the public about it.



g Example

- Values education: Environmental

education

- Creation of a
multimodal text

Task 1

Identifying and
researching
on an
environmental
issue

AT

Task 2

Reading a
leaflet to learn
the related
vocabulary
and analyse
the text type
and language
features

\ g

- Development of new literacy and
information literacy

| '
Devising a plan | |Producing the
for the e-booklet

production of a
6-8 page booklet
on the chosen
environmental
issue

using the app

iBook Creator

for sharing on
Edmodo

Pl

- Application of new knowledge and skills,
including the integrative use of generic
skills and language skills

- Use of Edmodo to facilitate assessment
for/as learning




Discussion

In the Chat Box, please share:

1) What is your experience in collaborating with teachers
of other panels in promoting Reading across the

Curriculum or cross-KLA activities to support students’

learning of English?

2) How do you make use of different funding/resources

to promote reading/RacC at your school?

29



Challenges for Secondary School Students

Language demand grows in terms of formality and text complexity

English Language Text
Education Complexity

Fine-tuned

. MOI arrangements
Senior —
Secondary Ranging Academic
/A\ f content
7\ rom
] awareness
Junior simp le Enrichin:OT langou:g;fnﬂrmmm "
S p texts to "
ecor/l\ ary complex Academic
/ \ texts language
awareness
Primary

30



eading cross the urriculum

& Reading across the
Academic Curriculum is a
component within
Language across the
Ny o - * curriculum (LaC)

the Curriculum
Academi :
g @ Reading across the
Writing awareness Curriculum - reading

as a fundamental

—— :
mode of learning
(Martin & Rose, 2005)

Listening Reading

awareness

L\\‘_—

31



eading cross the urriculum

Academic

awareness

+

Academic

awareness

|
]
(Martin & Rose, 2005)

Reading across the curriculum (RaC) helps
students establish meaningful links among
concepts and ideas acquired in different KLAs.

RaC

— explicit teaching of reading skills and
strategies to be integrated with the
curriculum

— students learning to read
* the subject matter of pedagogic texts
» the associated language patterns

— develop students’ literacy skills, positive
values and attitudes, deep learning and
world knowledge

32



eading cross the urriculum

\Chinese
In terms of

topics / themes g oo
) English

Liberal Studies |

33



eading cross the urriculum

\ Chinese
In terms Of Eng“Sh Mathematics |
reading \ poess
skills and = we—

strategies \“be“"““di“
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Rhetorical Functions & Language Features -

Examples

Rhetorical functions | Language features (e.g.) PSHE | ME | SE | TE | AE [ PE

Comparison Connectives: (KS3 - KS4)
However, on the contrary, despite, whereas

Procedure Imperatives: (KS1 - KS4):
Hold the racket vertically.
Recount Past tense: (KS1 - KS4) * * *
World War Il lasted from 1939 to 1945.
Explanation Connectives: (KS2 - KS4)

Due to, because, since; therefore, so, as a result

Description Adjectives: (KS1 - KS4) * * *
Postmodern, romantic, three-dimensional
Passive construction: (KS3 - KS4)

Water is pumped to the water treatment station.
Conclusion To summarise, to conclude

Suggestion Modal verbs: (KS2 - KS4) * *
Can, may, could, might, should
Instructions Wh-words: (KS1 - KS4) * * S I A
What is the sum of the numbers from 1 through 1000000?
Imperatives: (KS1 - KS4)

Discuss the impacts of Meiji Restoration.

Presentation of facts | Present tense: (KS1 - KS4)

The Earth rotates around the Sun.

Assumption If, let, suppose: (KS2 — KS4) * *
The value of a gold coin is $3 200. If its value increases by
6% each year, what will be its value after 4 years?




Strategies for Promoting RaC

Use of visual representation
to deconstruct the structure,
language & content of the

texts

Features of different
text types
(e.g. text structures,
rhetorical functions &
the related language
items)

Explicit Teaching of

Learning Strategies

Reading & enabling
skills
(e.g. vocabulary
building strategies,
phonics skKills)

Communication / Interaction
strategies that students can
apply in presentation &
discussion activities across
KLAs

36



Promoting Writing across the Curriculum (WaC)

WaC

Reading
across the
Curriculum

Content
* Topic

Organisation
* Text type
* Text structure

Language features

* Communicative purpose
* Rhetorical functions and
the related language items

* Vocabulary

RaC

Writing
across the
Curriculum

@ establish meaningful
links among
concepts and ideas
in other KLAs

@ develop a better

understanding of the
language features of
texts on cross-

37



Collaboration among KLAs

® Curriculum mapping

» The process of indexing or diagramming a curriculum to
identify and address academic gaps, redundancies, and
misalignments for purposes of improving the overall
coherence of a course of study and, by extension, its
effectiveness

» Bridging pedagogy in language development across the
curriculum

» Language is the building blocks of cognitive development

» “... children first build on what they know before language,
and then use language as well in constructing additional
categories.”

» “Adding in systemic teaching of academic language skills
helps in further developing the knowledge structure”

https://soyouthinkyoucanteachesl.com/2015/03/20/why-is-curriculum-mapping-important-focus-on-curriculum-part-5/ 38




Collaboration among KLAs

® Planning of curricula and collaborative development of
learning materials

» Teachers of different KLAs working closely to match the language
needed as well as the content for different subjects

» Planning the English curriculum to facilitate and enhance reading and
writing skills for non-language subjects

» Working on the scheme of work of English Language to incorporate
language skills and features needed for non-language subjects

» Producing learning and teaching materials for the use in the non-
language subjects

39



Collaboration among KLAs

® Conduct of cross-curricular projects

» Small-scale cross-curricular projects:

m Suggested Projects

English + Conduct a survey, e.g. to find out the favourite extra-
Mathematics curricular activities of S1 students and present the findings
in the form of statistical presentation and oral presentation.

English + Describe the land use in the district where the school is
Geography located and suggest alternative uses of the land.
English + Use of apps (e.g. “Explain Everything”, “Book Creator”) to

Computer Literacy produce English digital multimodal texts

40



Collaboration among KLAs

® Conduct of cross-curricular projects

> Large-scale cross-curricular projects:

» Collaboration of several KLAs on one project

Example: A project on a school tour to the Mainland

History: Geography: Mathematics & English:
Students study Students read Computer Literacy: Students present
the history of the the map of the Students prepare a their findings in
place. place and plan statistical English.

the tour. presentation.

41



Professional Support by EDB

Professional
Support

42



The English Language Education Webpage

http://www.edb.gov.hk/ele

] IR - = B~

Hame » Curriculim Dovalopment . Kay Laaming Arcas » English Languoga Education

——— “« | Curriculum
5/ Documents

Direction

PDPs (Slides)

References &
Resources




Supplement to the ELE KLACG (S1 - 3)

http://www.edb.gov.hk/elecg

Serves as a supplement to the ELE KLACG
Supplement to the
Engl‘:sh Language Education (20 17)

Key Learning Area Curriculum Guide
Aims to provide teachers with further suggestions
on the implementation of the English Language
curriculum at KS3 (S1 - 3)

R Revisits the curriculum emphases provided in the

S Syllabus for English Language (S1 — 5) (1999) for
renewal and puts forth new emphases to reflect the
changing contexts

| secondary 13
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Supplement to the ELE KLACG (S1 - 3)

Supplement to the
English Language Education
Key Learning Area Curriculum Guide

| secondary1-3

Tre Cosva vhom Drvess gomamst Comae 4

Wity e wPm by
Tre (o atwen Brsans
X

The Supplement consists of six chapters:

The Learning and Teaching of Listening

The Learning and Teaching of Speaking

The Learning and Teaching of Reading

The Learning and Teaching of Writing

-/ . J < J ~/

The Learning and Teaching of Language Arts

J

Promoting Language across the Curriculum at
Secondary Level

45




Resources in support of the ELE KLACG (2017)

® Literacy Development / Values Education

v Resource Package on “Using Storytelling to
Develop Students’ Literacy Skills and Positive Values” (2016)

v ETV on Short Film Appreciation (1): My Grandmother (2020)
v ETV / DVD on “Exploring Text Types at the Secondary Level” (2015)

» Feature Article
» News Report and Editorial
» Persuasive Writing

v Supplementary Notes on “Building a Strong Interface between the
Junior and Senior Secondary Curricula: Focusing on the Development
of Literacy Skills” (2016)

46



Resources in support of the ELE KLACG (2017)

® e-Learning

v ETV on “Enhancing Students'

Language Skills with Multi-modal
Texts” (2017)

v Supplementary Notes on “Promoting
e-Learning in the Senior Secondary
A " English Classroom” (2016)

Learning in the English Language Curriculum and Assessment Guide (Secondary
4-6){CDC & HKEAA, 2007 with updates in November 2015), pp.97-98]

e-Learning refers to an open and flexible learning mode involving the use of
electronic media such as digital resources and communication tools to achieve the

® Cross-curricular Learning

v’ Suggested Book Lists for Reading to Learn across —
the Curriculum (KS1 — KS4) =

v Resource Materials on “Enhancing Senior —
Secondary Students’ Reading and Writing Skills
through Connecting the Learning Experiences in
English Language and Liberal Studies” (2017)
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Resources in support of the ELE KLACG (2017)

® Assessment Literacy

v The Learning Progression Framework for English
Language (2014)

» Listening, Speaking, Reading, Writing

— v" Supplementary Notes on “Promoting

RS Assessment for and as Learning at the Senior
Secondary Level: Focusing on the Development
of Writing Skills” (2016)

® Text Grammar

Supplementary Notes

v Supplementary Notes on “The Learning
and Teaching of Grammar” (2016) e

Grammar s an essential component of language learning. To enable learners to use a

variaty of language tems accurately and appropriately in different contexts, it is

48



Resource Package

* Connecting Students’ Learning Experiences through Promoting
Reading and Writing across the Curriculum in the Junior Secondary
English Classroom” (2020)

Content

Connecting Students’ Learning Experiences
through Promoting

Reading and Writing
across the Curriculum
in the Junior Secondary English Classroom

q—-!’.'r—qt

& ©
it A4

Learning and Teaching Materials for
Promoting R/WaC (3 Learning Tasks)

Of=40]
i

http://www.edb.gov.hk/RWaC_J: E
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PDPs for 2020/21 s.y.

* e-Learning and Information Literacy

* e-Learning Series: Effective Use of e-Resources to Develop
Students’ English Language Skills at the Secondary Level

* Critical Reading and Viewing: Developing Students’ Visual
Literacy in the English Language Classroom

e Language across the Curriculum

* Enriching and Extending Students’ Learning Experiences
through Reading and Writing across the Curriculum at the
Secondary Level

* Enhancing the Learning and Teaching of English
Vocabulary for Cross-curricular Learning in the Secondary
English Classroom

50



PDPs for 2020/21 s.y.

 Catering for Learner Diversity

 Catering for Learner Diversity Series: Adopting e-Learning
to Cater for Students with Special Educational Needs in
the Junior Secondary English Classroom

* Introduction to Applied Learning (Vocational English)

* Learning and Teaching of Grammar and Language Skills

* Adopting an Inductive Approach to Enhance Secondary
Students’ Grammar Knowledge and Promote Self-directed
Learning

* Grammar as Choice: The Role of Grammar in Enhancing
Students’ Writing in the Senior Secondary English
Language Classroom
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PDPs for 2020/21 s.y.

* Assessment Literacy

* Developing Reading and Listening Skills of Secondary Students
with Reference to the Learning Progression Framework

* Developing Secondary Students’” Writing and Speaking Skills
with Reference to the Learning Progression Framework

* Effective Assessment Practices in the Secondary English
Language Curriculum
* Curriculum Leadership and New Teachers Series

 Curriculum Leadership Series: Ongoing Renewal of the School
Curriculum for English Panel Chairpersons (Secondary)

 Curriculum Leadership Series: Ongoing Renewal of the School
Curriculum for English Teachers (Secondary)

* Understanding and Interpreting the English Language
Curriculum for New English Teachers

52



PDPs for 2020/21 s.y.

* Integrative Use of Generic Skills and New Literacy Skills

* Developing Students’ Creativity and New Literacy Skills
through Language Arts Elective Modules

* Developing Students’ Thinking Skills through Non-
language Arts Elective Modules

* Analysing Sound Effects, Patterns and Techniques in
Literary Texts

* Understanding and Appreciating Camera Movement and
Editing Techniques in Films
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Useful Websites

Learning and teaching resources

»Resources developed by the Native-speaking English Teacher Section,
CDI

http://www.edb.gov.hk/en/curriculum-development/resource-
support/net/enet-resources.html

»Resources developed by the Language Learning Support Section, CDI
http://cd1.edb.hkedcity.net/cd/languagesupport/resources.html

»One-stop Portal for Learning and Teaching Resources
http://minisite.proj.hkedcity.net/edbosp-eng/eng/home.html

»Educational Multimedia NEW
https://emm.edcity.hk/

»HKedCity English Campus
https://www.hkedcity.net/english/
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Applied Learning (Vocational English) [ApL(VocE)]
(2021-23 Cohort)

Elective Subject

* S5 regular commencement in Sep 2021
(Application period: around Feb — Apr 2021)

* Enrolment in S4 and course starts at S5 (2021/22 s.y.)

* 180 hours within 2 school years

Target Students
. Wl'Fh an interest in vocational and professional education and For enquiries: 2892 5433
training (VPET)

«  who would like to develop their English language skills and (MS Ingrid TO)

career-related competencies for further studies or career
pursuits

Course Providers

* VTC & HKU SPACE

APPLIED LEARNING e
Qualifications (VOCATIONAL ENGLISH) Samedll

+ HKDSE: Attained /Attained with Dist. I/ Attained with Dist. II HRE (RAxE
*  Qualifications Framework (QF):
- Terminal Award of a QF Level 3 Cert. in ApL(VocE) or
- Certificate(s) for individual module(s) upon fulfillment of
module requirements




Sayings ‘
SOW Creative Writing Competition Of %@

* One of the signature events under the campaign "Promoting
Positive Values and Attitudes through English Sayings of Wisdom",
which connects English Language education with values education.

* Requirements and Regulations

e Three divisions: the Upper Primary Division (P4-P6), the Junior

Secondary Division (S1-S3) and the Senior Secondary Division
(S4-S6).

* Each entry should be submitted on an individual basis.

 Students are required to write on one of the selected sayings
of wisdom from the four themes. They can use the SOW as the
title or include it anywhere in their work.

For details, please refer to:

https://www.edb.gov.hk/attachment/en/curriculum-
development/kla/eng-edu/SOW/competitions.html
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Poetry Remake Competition

Purpose

e enhance students’ awareness of and interest in English poetry by
poets in/from Hong Kong;

* encourage artistic and creative response and expression through
producing visual representations of the poems; and

e provide opportunities for cross-curricular collaboration in the
promotion of reading.

Rules & Regulations

* Two divisions: Junior Secondary (S1-3) & Senior Secondary (S4-6)

* Entries should be submitted through schools on individual basis

* Maximum 20 entries from each school (i.e. 10 for each division)

* Choose one on the selected poems and present it in a two
dimensional artwork. Each entry should be accompanied with an
Artist Statement in English to explain the ideas and message of the
artwork and the artistic choices made

For details, please refer to:
https://www.edb.gov.hk/en/curriculum-development/kla/eng-
edu/poetryremake.ntmi
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Eveﬂj child is able to learn

Evera chid is able to succeed

% ¥
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No one i5 pevgect, "
but a TEAM can be m



Our belie€ in
Leaw\'m3 % Teach'm3

. Enﬁaﬁemerﬁ i s\gn\‘?\can’rltj correlated
to students' academic achievement,

* This engagement includes:
> their wilingne s,
> needs,
» motivation
> and success in the learning
P(‘OCQSS.

Y

UNLOCKING

NG

Establis
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Theee Major Princigles
n Cuveicuium Planning

©

Eeao\'\nﬁ as the cornerstone
@ ok |éﬂ3Ué3€ o\evelo(amen‘r

% Conkidence bu'\ld‘\nﬁ



\
Thewme-vased wmodules N “
Vocabular&)

Leam\n3 vocabular\:) in context
Voc_abulara bu‘\lo\‘\nﬁ s+ra’re3'\es

wciti

End Proo\uc

SPea\drB ‘Read‘\rﬂ
Reayeing of learning Use of multi-modal texts
Authentic speaking tasks Skl bu\lo\'\nﬂ
Major upo\a’res:
U;"r%m'm GraMMar

Text 3rammar

Ha\‘)or upo\a’res:



ASK \eS%on o\ojec*\-‘wes “

* There are 3-dimensional obiectives: Atitude, Skil, Knowleo\ﬂe

° Qlonaside with the ‘m’regraﬁon of skils n rmeaning and
purgoseful tasks to dRwvelop students' Iar}ﬁuag_;e abilities,
positive values and attitudes are infused™in the curriculum,

Section 2: Reading — People who changed the world @

1) Lesson objectives: @9 E!UHLUEHNE

gl

ﬂ Skill (Reading) fo interpret the information through sequencing events in chronological

Knowledge  to identify the keywords for the sequence of events

order

Attitude to appreciate the amazing people who changed the world Ha\)OV UPda*QS?



Use o€ Le.am‘mﬂ Guides

Learning 3\)\’\0\65 include:

* Preparation tasks before the lksson

e Collaborative tasks o\ur'\nﬁ the lesson

* Redection tasks and extended
learning materials after the lesson

Z



Trom 300\ se.ﬁ‘ma ‘o evalation

we teach students ways to leamn Enﬁl'\sh.
Students set geals in the beginning of a
erm,

Thet, evaluate their performance after
meeting parents and Enﬁl‘\sh teachers on
parents’ o\aﬁs twice a year.

Major ates:

E><Jrer\o\'\r\J Q:S‘:)gssmen’r for

Learning (8L to Assessment
S Leam‘\r\3 cRau)

English Language
Evaluation of the 1% Term Examination

[ L]

My examination result: Level

Level of satisfaction (1-very dissatisfied; s-very satisfied): 1 2 3

1did well ip...

1 heed more pra

CTiCes on.

My goals for the next term
Level 2 Level 3 Level 4

Level 5 Level 5* Level 55*

@xam, I am going to engage myself in...

Teo further enhance my English proficiency and achieve more

in the coming

Parenis’ & encouragement (7 b2 Sifed it of Parent” Day

Parght's sighatlre:

Students sighatu

Date:

=g



\
School-based timetable - POWER time \X

q
0200 - 0830 POLER Time < Eos'\ﬁve utcomes :h'\le En\')otj\nﬁ Eeao\'\nﬁ
N

0835 - 41325 Five lessons

1330 - 1425 Lunch

1425 - 1500 Reflection & Preparation
1500 - 15:50 OLE

Z




Keaa\‘m3 Cavanival

Activities
ate 20 Apr 21 Apr 11 Apr 13 Apr 24 Apr
Time (Mon) A (Tue) B (Wed) C (Thu) D {Fri)E
Power ® Reading ® Reading
Time aloud aloud
(51-3) (54-5)
Task Book P8 Task Book P8
® S4-5Book | ® S1-3 Book
sharing sharing
English Song appreciation (First 5 minutes of each lesson) Task Beok P16-15
Lessons PQ: Fill in Preparation for | Post Carnival
song dedication the Reading Activity [S1-3
form Carnival LSN: 54-3 PLY]
Task Book B3 Task Book P15-28
Lunch | ® Book fair ® Book fair Lunch ® Song ® Song
Break | ® Lunch ® Lunch Broadcast: dedication dedication
Broadcast: Broadcast: Take the Lead MW/YCS] [MW/YCS]
Teen Time Teen Time [LWM] ® Lunch ® Lunch
Radio Radio Broadcast: Broadeast:
rehearsal rehearsal BU Public BU Public
LM [LWM] Speaking Speaking
Contest Contest
rehearsal rehearsal
DMEYPKY] | [MKY/PKY]
Happy Reading
Hour Carnival
Task Book P17
15:50— Book fair Book fair *  Teachers’ book sharing videos Task Book P16

16:30

®  Treasure Hunt Task Book P18




Keaa\‘m3 Cavanival

Activities
ate 20 Apr 21 Apr 11 Apr 13 Apr 24 Apr
Time (Mon) A (Tue) B (Wed) C (Thu) D {Fri)E
Power ® Reading ® Reading
Time aloud aloud
(51-3) (54-5)
Task Book P8 Task Book P8
® S4-5Book | ® S1-3 Book
sharing sharing
English Song appreciation (First 5 minutes of each lesson) Task Beok P16-15
Lessons PQ: Fill in Preparation for | Post Carnival
song dedication the Reading Activity [S1-3
form Carnival LSN: 54-3 PLY]
Task Book B3 Task Book P15-28
Lunch | ® Book fair ® Book fair Lunch ® Song ® Song
Break | ® Lunch ® Lunch Broadcast: dedication dedication
Broadcast: Broadcast: Take the Lead MW/YCS] [MW/YCS]
Teen Time Teen Time [LWM] ® Lunch ® Lunch
Radio Radio Broadcast: Broadeast:
rehearsal rehearsal BU Public BU Public
LM [LWM] Speaking Speaking
Contest Contest
rehearsal rehearsal
DMEYPKY] | [MKY/PKY]
Happy Reading
Hour Carnival
Task Book P17
15:50— Book fair Book fair *  Teachers’ book sharing videos Task Book P16

16:30

®  Treasure Hunt Task Book P18




e Phenomenon-based Ieam‘\nﬁ week
e Extended reao\'\nﬁ activities

> Eeao\‘\nﬁ programmes with (ar'\martj schools
> Buthor's talks
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!, Tnéde , ll

| l .. claSScoom - " .1 clasSvoom
l‘ ®* Presentation b | Speak\nﬁ & wr\ﬂnﬁ

*  Pair work e compeftitions
| | *  within & infer-group ! Overseas exchange
K e
“l [Vilely ‘ . PVOﬁrémm
Ly !
i
[ |
i (
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\nside
Classroom

Z

. Editorial reao\'\nﬁ aloud programme
. \ndividual presentation

. Pair / group shar'\nﬁ

$| 400% English
Qe (oo Eogen )



outside

Classroom

. Overseas s’ruo\\:) tours
. RTHK Teen Time Radio ’Programme
. S\oeé\dnﬁ & wr\ﬂnﬁ competitions

ALl
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Sel€ -ve3U\a+ea\
Le.am‘m3

Learn‘\nﬁ 3u‘\o\es
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A 5—9‘\-030. \eSSon
01 A

objectives
(A-S-K)

Peer and

teacher’s
evaluation

04

Reflection

Student Sel@Leam\rB w‘\’rhin-ﬁrou\c Co-Leamirﬁ

*  Organize Prev‘\ous learnin . C_om(oare & check answers

. \o\enﬂ% learning diCiculties *  Supplement & elaborate answers

. ’Pre(oar‘\ns new learn‘\ng * Help each other

. ?ecoro\'\nﬁ acquired learning *  Colldborative problem solving
Be’rup.en—ﬁroup Mutual Learning Teacher quided Learni

* Raise queries & questions *  Sef the scene & introduce the topic
. Chauenﬁe & refute answers *  fsk questions & 3\ve feedback

e (Correct & amend answers *  Compare &k clar'\Q:, m’\suno\ers’rand'\nﬁ
. Suﬂaes’r &k evaluate * (Conclude & extend




Use o€ Leavnin ?
Guides wn a -5 age
LesSSon

h’r’r s//drive., .googe. com/o
PQ“ 4= 4Iu?ok\)SM\\<44k3UK
SUSX?)FP—DVUJV\%q‘be

s ¥

11111



LesSon $ramework %@

Address

Share lRsson

preparation ob\\QCﬂvQS
Mid-lesson
check

Extended
collaborative tasks

'D'\sPlaa
of learning
Peer evaluation &

teacher feedback



Peegavation tasks before the \esson @B

'PUWPOSQ:

to ensure ALL students have 3&'\0&0\ a basic ur\o\ererano\'\nﬂ of the
content

SUP\OO(“?:

* @Quide students to achieve lesson objectives S*QP“b\j‘S*QP
* Hint boxes for less-able students

. Challenﬁ'\nﬁ tasks for more-able students

Z




Peegaration tasks beove the \esson

Section 2: Reading — People who changed the world

1) Lesson objectives:

Knowledge  to identify the keywords for the sequence of events

Skill (Reading) to interpret the information through sequencing events in chronological
order
[ Attitude to appreciate the amazing people who changed the world ]

2) Situation:

There will be a poster design competition in the theme-based learning week on famous people around the

world. You are going to choose one celebrity for your poster. Before that, you will read three texts of three

‘Self-regulated learning’, and Part 5, ‘Let’s find out more!” before you come to class.

‘When you come to class, start reading aloud the three texts of three amazing people on Oxford English

3B P.26.

3) Reading:

Oxford English 3B P.26
You may listen to the recording of the three texts of three amazing people via the following link:
http://trc.oupchina.com.hk/elt/oxfordenglish/student/recordings3B 6.htm

Major ates,
Literacy development
values education
Cafer'\nﬁ Lor learner o\'\vers\’r3

Task 1: Sequencing different events of the person in chronological order (arranged in the order in which

they occurred).

Sometimes, the personal profiles do not list events in exactly chronological order, nor do they always
give the exact date for every event. Therefore, it is important to sequence different events of the person
in chronological order so that you can have a better understanding of a person.

Skill:

There are a few things you can find out in the texts that help you sequence the events more easily. They
are:

years

phrases such as by the time* and “at the age of”

words such as ‘since’, ‘after’ and ‘then”

cohesive markers such as ‘first’, ‘second’ and so on

[*Level Up: (Optional)]What you can learn from Neil Armstrong/ Christopher Columbus?

(Hints: You can make use of the vocabulary items in Section 1.)




Collabovative tasks
beCove & a\w‘ma the \e%%on

Ma or
\nJre rative use o? Qener\c aXils \
Qﬂnﬁ Lor learner o\\versmj d

100000
PUurcose: : i . MQ
P Displaying your work %

3. Present your ideas on a poster. (4 minutes)

to ensure everyone 1 enﬁaﬁeo\

SU\\OPOFJC E A M T

933’\30 different tasks and roles S events in Chronological * )£ 18 she changed
) ) N Order ¢ world?
according to their abilit . What has your group
‘3 \j (It{:rd:;]l]:::ntcl;flgkzx;?;s learnt from him/her?
. . . . Personal and (Under]ine the
Basic Skills Thinking Skills Social Skills adjective)

Communication || Critical Thinking | Self-management
Skills Skills Skills

Easier More difficult

Mathematical
Skills

Creativity

Self-learning
Skills

IT Skills

Problem Solving
Skills

Collaboration

Skills

01

Preparation

Lesson | Peer and 05

objectives ¥ teacher’s
4 evaluation

Reflection



Collabovative tasks e vdoies
bQ'GOTQ & AU"‘V\% +")Q \eS$Son Catering £0r learner o\\versn‘ﬁ

?rov‘\o\‘\nﬁ a lot of Ianﬁuaﬁe Suppeort in PPT

(K) to acquire vocabulary

se'f.Regulated Learning: items related to family

problems

TaSkS 1 & 2 (S) to infer the meaning of

the vocabulary items with
available clues

Share the answers of Tasks 1-2 in your group.

(5 minutes)
Family problems Clues from the text (quote one
(Highlight the Definition sentence and underline the
vocabulary) keywords)
e.g. Having Strict parents | The parents need the children to | Their parents set_too_many rules and
follow a lot of rules. dont allow them to do anything they
like.

” Language support for Task 1:
In question 1, the family problem is... I can find the clue in Line ...
The keywords are ...
Example:
In question x, the family problem is strict parents.
I can find the clue in Lines 2-3.
\ The key words are 'set too many rules’ and 'don’t allow'.

Y

Lesson Peer and 05

objectives teacher’s
(A-S-K) A evaluation

Preparation Reflection




Mid-\eS%on check

* Quick Quiz to check
uno\ers‘rano\'\nﬁ

* Pair work to summarize
what J‘het) have learnt

e Tist to four to sek-evaluate
their |eam'\r\3 progress




Extended Collabovative tasks &

VDisglay of leavaing

. Evera nmember in the groue e
3‘\ven a ParJr to com\sle’re.

* Present ideas on the i-board

or online platforme, e.q, Padiet,

lno.

Group ___

Person:

What we have learnt from the person

1. Smpl

* We have learnt to be adventurous from Captain
2 James Cook.
* As you , he made three voyages to Australia

de Il nds. He was not afraid and he was
n the firs tp son who saile d und New Zealand.




Peer evaation & Teacher €eedloack

001150
= o

* Use of different collaborative § - s IR0 s, & AT

When you give comments,
you need to

l 3 ¢ + Group 1923345363738>1
( \ .
e a r \r\ﬁ S ra eﬁ \e S . + (Don't move to another group until you are told to do
sol)

+ Step 1: Students T and M go to another group.

1. Do they use the

keywords for
> Two Sféa two S'l'(‘é\j g e

2. Do you agree with

> Ga"era +our the adjectives they

have chosen? « Step 3: New memt mments on the work

bers give co
(focus on how to improve the work)

3. Do they have

» Poster circulation T % me—
e Set foci to evaluate work of
others

Z

[] 1 Lesson Peer and 05
reparation eflection

objectives ) teacher’s
(A-S-K) /£ evaluation
P 4 1 R



Relection tasks and extended \eam‘mg
watevials atter the es%on

?UVPOSQ:
* to consolidate and extend
Ieam‘\nﬁ

Su(a‘oor‘r:

* Reflection questions

¢ Sel-access Ieam‘mﬁ materials
for more-able students

Lesson Peer and 0 5

- objectives teacher’s
(A-S-K) evaluation

Reflection

8) Extended learning:
a) Finish the task Check your understanding: matching of the Reading exercise [m]¥sm
Do you have the right mindset : L

https.//learnenglishteens. britishcouncil.org/skills/reading/advanced-c1- Ol

reading/do-you-have-right-mindset

b) Read p.Al15 of Unit 1 Oxford Advanced Exam Skills Booster Papers 1 & 2 to find out more
about the reading skills in this section, skimming and understanding the writer’s purpose

¢) Read p.A20 of Unit 1 Oxford Advanced Exam Skills Booster Papers 1 & 2 to find out more

about thematic questions.

9) Useful resources:

7 Recording of the Informal Email on p.6 of Unit 1 Oxford Advanced Exam
Skills Papers 1 & 2

htps:/vms.oupchina.com.hk/streaming php?b=0A18PIP2 ul fext]



@

Lan3ua e
QC\ 05
Cuvviculum (Lal)

Cross-curricular
collaboration

Ha\)or upo\a’res

O”;




School-oased Read‘wg Schewe

S Strategic Eeao\'\nﬁ Scheme

S POWER time

€ Positive “utcome . hile Enjoying "\ieao\‘\nﬁ

S ocdd cycle: Chinese reao\‘\nj

S Even cycle: Enﬁl‘\sh reao\'\nﬂ

S Book selection (teachers of AL KLAs & students)

Z




School-oased ?\ead‘mg Schewe

HGE#ET=

Recerd of the Bock Sharing

Points awarded im activitics: 3 points fo

r Public speaking: 1 point for Individuals

Book Title

Points

Marker's

Marker's
signature

= N

0800-0805 EEREEEARE

0805-0813 EEEE 2 SEETS=ZE (Roundtable sharing TSES>ASM)
0815-0820 EHEERENEESENER IR ERE S EREEESHSE

0820-0830

SHEE2HSZEEMSE (SH1458)
TS EEESHE EIRPFIORESR

ra fra |pa [re
wofra |2 (S

Final results:|




Record of the Reading detivities / Services

Remarks: The activities and services participated MUST be related to reading.

Activities / Services

| Da'fz| Points awarded | Marker's signature

Schoo

Outside schoal

Final results:

|4ssessment : Please fill in the opplication form provided in the Learning

Fz-_;nur'c.z Centre according to the requirements of dif ferent Iz*.'zl_-.'l

Medal awarded : O&reen OBlue OPurple (Puta "+ in the appropriate box

Date:

Marker's signature:




Phenomenon-oased Leam‘m3 Week
1. School 3ear plan

BEEEE - A E R EEEET - [k R
8/ THE foaeitel] FETE axA FmEE
21 DRSS TENIE R - BREEITAEL |6 BET FEEREMITIES  EMEOEE o EMANE - (e BHEEET e FEAFES
R - PEEEE B HEE - B E TR THEEZRMAFERT -  HERERRFEG ik BER @ L AEEsER Ry | @ i {E JESE6Y
HEER REEW T \REROEEER | o RiEHEA FERRT Bl E
22 REEBIMATFLETELEMAseE |, BRERETREMMEENE  BTE | SEE o SIEE L | @ STEM Lab
sttt ERGEIE SRR o HERE o STEMT{pE | EEEEEE
25 SRENESAES  EBEAKE 4 e RERADRETERH - BT WERE o BT =
ROSRMATS - HEREOE  E0% | HUBNLTAELS . BERZAALSTER Sl P—

ERAHTISEE

24 FHETEHEENRASENE T MR-
I B AR IR A MR T R R RN
AR

25 EENIELRERT AREELARITER
R SR BT RE - AR AT RE AL

%*a mﬁﬂ

2.6 ERF ST MR BRIV RED - ERLE
BIEHBREES  RREEARRIES
LIS

27 SRFESERNELERTES - ETEM R
e ERSRERSAHNEETE
§h ﬁiﬁﬁimg‘

29 ?mﬁ&“mﬂmg‘*‘“ﬁuiﬁﬁméﬁﬁ ‘?méﬁ"
REESTERTRSRNATE - FIETHEE

"k B FEE
HEERE - i%ﬁméikmﬁ¥iﬁé’ﬂ5ﬂﬁ -
HIBRES] - (BEEBMER

RN - ZEEBRENASGHSAL TR R
eIl

e L e e PP T
- TR R
EHBRENS LI (B R E AT -
3 Bk e R SO A O e
SRRERREHRORMATE - 87 BE
BERR B IR
SREAENN R R A L TRTE
H5 598E - B3P RLAIRTRES

MR ERTEEEE B IR SRR
WIS - AR S HE RR T
W R S S - SRS B
BREST  EIEGIEAES - MIERET - AIET
BRAMBIAE ) - HANED) - HEERAENS
B TIET STEM B H BB 4B BE STEM
AMRWED  WEES - AN - AR
BIRAES)




Phenomenon-oased Leam‘m3 Week

2. Academic Afkairs Committee
leads all KLAs to discuss the
theme of the year for the
Phenomenon-based Learning Week,

3. Al KAs collaborate to choose
diversikied reao\‘\nﬁ materials

C '\ncluo\\nﬁ ebooks) and des\f)n
purposetul tasks to s’rrenﬁ’rhen
students' uno\ers’rano\'\nﬁ ot the
therge

FafE S

HREAFRRENER

2019 H

Tl BRI

H H%E El

E6Y: LEERAT A RS EIBERREANEE - BRI TN DR RS R - R EREAER
TSNS RIRIBhAIEN 5% - TR E AR, - SRR - BB -

- B 2R

Al HE A BT FEsk FHEE EERREEIEE BERAT
2 | HX SR FAERMRD
Bl R - B
AR - 12 BB BRAERE
EEHE
Br 51-3 Reading aloud Movie appreciation {1:25-1:50 &) | 30/1 (2-6pm) AG, LCYZ, LDY
Game booth East Meets Wax (40 A )
iR HHIGEEL LKY, LKL, WWK
B TibigRss g AR, B EES TOM
I FREF B R BRI R SRR E A EER RS HMH, LSH
- EEACEE) - BHEEERS 2
- Bk LA TR
SR E
A SR CHEESTRIAE)
EIRREL  BEFEFMY
T
ARG ISR RSN
5 TR s e
ERLE -
(=53 FEEEE B ENE FUTIAEE) Bl (i 5 TKM, CKW
CW, CWY
IT/cT BRREE e B EAERS  MIERIEE | BTHEER - MEEENSEE | ERETE fc MRS | cHH, LY, YMW, LKS
FREERt & 2T E - AEHTERY - e AT

iR

IHC




Phenomenon-oased Leam‘m3 Week

&Rl HE TR (EREEn) Rk T gy '/ EE R LE) \‘ BEFT
= H
R— | BN NE TIER—FR R | REBER W
CNERNEERASEEE | (EERAIE (AITRR
HEEE)
Her 51 Blog entry about a role model Scientists  Pursuing  Their |[¥CS, LCY2
Dreams
e M A BT AR A SR BN [psk
i HEHMEEEANE TOM
FIE BRI etk EREHET © JEIZOL/E ||CPH - WTS - SCH
REH - RS sARs iR E
LTEg R E + BRAE_ANEHEE
EREEE | puswm iEE HHCEO BigE BEEF TCH/CLT
EiFR 758 [EEME REEREEFE
H
s MiesE e EEREESFNET - iH - | BRRTEEER BEEEEEREFES  |[MKH - HTY
EiFENE - LR B ERART \ }
NS /|
1REE e BRI FTR - SR IHC




Phenomenon-oased Leam‘w\3 Week

\orov'\o\es opportunities for students to read e><+ens\ve|3 various
types of texts, which usually cover the content of dicferent KLAs
or sub\seds

enables students to infegrate different subject knowledqe and
construct new knowledﬁe based on their in-depeth uno\ers‘rano\'\nﬁ
of the content, present the results of their \nvesﬁﬁaﬂon, as well
as cormmmunicate ideas and express their personal views,

Z



Delbate contest

* (olaboration with the Liberal Studies
De(aareren’r

* LS Department: Content and
construction of arﬁumerﬁs

* EL Department: Language input, g
Structural and language features of a
debate seeech

. \)udﬁes: Teachers from both Ls and EL
department

Z



o4v

Collabovative
m'ee%\ov\a\\sw\

 J



\. Eavich ouv kv\OW\Qd%Q
Review literature

. Sei@—'\ieﬁulamo\ Leam‘\nﬁ
4 %arrtj Jo Zimmerman)

* Total Participation Techn'\ques
(Persida Himmele, wiliam Himmele)

Z



1. Bvoaden oue horizons

School Metworks and 'Par’mersh\P
> STRL Metwork Schools

» Share resources / Lesson SJruo\ﬁ /
Shar\nﬁ

overseas School Visits and \ntemational
Conkerences

> Be\\‘)‘mﬁ / Guanﬁzhou / Shandonﬁ

> Japan / Taiwan / Singapore / US

> Morway / Germany / Switzerand

Z



9. Shavgen ouve teaching okills

e  Take turns to attend a Pro@QsS\onal
Iearn'\nﬁ course in Stanford Un’\vers\’rg

* TReceiwe online coach'\n% from the
instructors {rom Stantord Un’\vers'\’nj

Z



4. Reach a consensus

Leam'\rg and Teach'\rg Shar'\rﬁ Session

e There is one Leam'\nﬁ and Teach'\r\3
Shar'\r\3 Session each ctjcle.

* we set the themes, review literature,
share their Jreach'\nﬁ experience,
prepare lkesons +03e’rher and
evaluate ’reach\nﬁ s+ra+e3'\es.

Teacher- .
Cycle . Topics Reference™
in-charge
1 (Sep) YCS, Sustaining good learning habits 1:
e
P TPW Classroom routines & Marking of writing
Sustaining good learning habits 2:
2(Sep) |WWC ; )
Note-taking strategies
3 (Sep) YCS, Sustaining good learning habits 3:
€
P LCY2 Marking of writing & integrated tasks
4 (Oct) TPW Open lesson preparation 1
5 (Oct) WWC Open lesson preparation 2
WWC, .
6 (Oct) Evaluation of open lessons
TPW
7 (Nov) WWC Evaluation of external lesson observation
Chapter 5,
8 (Nov) |WWC Assessment as Learning (AaL) Curriculum Guide
Booklet 4, SECG
Chapter 3,
LCY2, . i : i Curriculum Guide
9 (Dec) Promoting e-Learning and Information Literacy 1
LWM Booklet 6D,
SECG
10 (Dec) |YCS, PKY |Analysis of public exam paper and results
TPW, . . Booklet 6C,
11 (Jan) Preparation for the Theme-based Learning Week
LCY2 SECG
LCY2, . .
12 (Jan) DY Preparation for the Theme-based Learning Week
YCS, . Chapter 6,
13 (Feb) Selection of textbooks

WYH

Curriculum Guide




5. Collabovative Prolessionaliom €oe
ContinVous IM?“O\IQMQV\'\'

Discuss the

content and design
materials for Conduct trial
the Open Class lessons

Post lesson
conference Revise learning
and teaching
materials

03
@ ﬂ 04



5. Collaborative Proessionaliom €ov
ContinVous I\MQTO\IQ\MQW\'
S’raje 4 ‘Des'Bn material or Open class

Al members in the department:

* Choose a topic we have never tried
out before

. \n+e3ra+e new elements in the lesson
and material o\es'\ﬁn

Z




Stage 2 Conduct trial lessons

The whole o\e‘oaﬁ‘men’r
Co-preparation of lesson (P) =2 Teach'\vﬁ Q) = Refection (E)

< D

Open Class;
SS C Class D

@ ﬂ obsened by Teachers A B, ¢, D and

other teachers in the o\e‘aar’rmen’r

I




Stage 2 Conduct trial lessons (Administrative support)

P B[1s cfis o17 H1s
ass | Block[Topic Teacher | Observer | C1ass [Block[Topic| Teacher | Observer [ ctass | Block [Topic| Teacher [Observer | C1ass [B1ock [ Topic] Teacher Observer | c1ass [ Btock [Topic[Teacher [Observer
S | 2 LW [cex tov, pEY, A

b[23 fae

a|22 dl28
5 [Biock | Topic| Teacher _|Observer Class | Biock [ Topi Teacher | Observer Class | Block [ Topie Teacher _[Observer [Cass [ Biock [ Topie] Teacher Observer Crass | Biock [ Topie| Teather TObserver
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FANLING KAU YAN COLLEGE
ENGLISH LANGUAGE 2019-2020
T1 Internal lesson observation

Date Day Class Teacher |Observer

10516H|D iCL LWM CCK.LDY.PKY. AC
10§21H|a 5TW AC LCY2, WYH, YCS
10§23H]|c 2CL WYH PPC.LCY2
10F24H|d LS LCY2 LDY. CCK, AC. WWC. YCS
10525H]|e iCT AC AG, WYH, PKY, PPC, YC§
10F28H|E HY YC§ TPW, WWC
10529H|A INW WWC CCK, AG
10H29H|A 3CH PEKY AC, TPW, PPC
10H29H|A SWW WYH YCS

11H4H]|a LT TPW CCK

11H4H|a 5CH YC§ PPC

11H4H|a 5CL LCY2 WWC




Stage 3 Revise lkaming and &achiqq materials

Stage 3: Ideate

Task 1: You are going to dizcuss how to describe the feelings of the student (feeling + causes+ facial
expressions’ body language) and how the student dealt with the problem. To brainstorm more ideas, put
down some keywords before you share with vour groupmates and develop more ideas using post-its.

Step 1: Individually, put down key ideas in the boxes.

Stage 3: Ideate
Task 1: You are going to discuss how to describe the feelings of the student (feeling + causes + reaction)
and how the student dealt with the problem_ To brainstorm more ideas
vou share with your groupmates and develop more ideas using post-its (Use the PAST TENS

Step 1: Individually, put down key ideas in W

botherad me to play with
her, so we kept arguing

and even fighting.

Groups | Situation Feeling, possible causes Solutions Groups | Sitnation E; g2(s) Possible Reaction Snlnriun\
Example | My parents were ‘Worried, upset Told his teachers / causes
memployed last year. cried, couldn’t sleep Subsidy from school Example My parents wen Worried, No money for | Cried, Told his teachers
No money for lunch, picnic Parents applied for subsidy from unemploved last Upset lunch and | Couldn’t Subsidy from school!
the government year. school picnic | sleep government
Gaot a part-time joh \ Got a part-time j
1-3 My  younger  sister 1-3 My younger sister \\

45 My elder brother shares a
bedroom with me. He
tock his DSE exam and
occupied the bedroom to

study.

bothered me to play
with her, so we kept
arguing and even
fighting

6-7 My parents and siblings
were always on their

phones

4-5 My elder brother
shares a bedroom
with me. He took his
DSE  exam and
occupied the

bedroom to study.

6-7 My parents and
siblings were always

on their phones.

Post esson
conference

04 oo,




S’rqqe Y Open class Q

To refine the lesson from a wider

Pe,rsee,chve, we invite..,
Protessors

 EDB

. ’Pr‘\nc'\\oals

 Teachers

* Parents

* University students

Z




Stage S Post lesson conference

Goup [ [Focus Questions for discussion

Learning ® Were the students engaged in the lesson?

atmosphere and
. otivation ® Has an atmosphere of peer learning been built in the class?
p) Learning process Lia]rniflg o \Were the lesson objectives clear?
2., 2 ¢ Did the content and the activities address the lesson objectives?

Learning guide

Could the learning guide help direct students’ learning?
® Could the design of the learning guide help cater for learners’

diversity?
Useofteaching @ Could the teaching strategies help cater for students’ diversity?
strateges ¢ Could the teaching strategies enhance the effectiveness of learning
and teaching?
3 ftud?"tS’ Stt:fenﬂ’ ® What do you think about the students’ work?
B " periormance o Could students master the main points and tackle the difficult points

outcomes
of the lesson?

Suggestions for improvement (the design of the Learning Guide, the
use of teaching strategies, etc.)
® How would you teach this topic?

Peerlearning  Suggestions for
teaching




Teacher's redection

ﬂcce\of A

dicCorent teachers'and Show A successfu

ideas

students' improvements lesson
eflorts

Marco Wong
Apart from the new initiatives, we are very grateful to have the invaluable comments from Principal Ip. With

In this round of lesson study, we chose ‘conditional sentences’ to teach in both 52 and 85 English classes. In these comments, we can further improve our teaching in the foreseeable future bv trving the following:
52, we focused more on the form and functions of Conditional Sentences Type 2 while we focused more on
how Conditional Sentences Types 1 and 3 can be used to give solutions in a problem-solution essay.
1) We can set a focus in each form of reading aloud. For example, we can focus on the volume in S1 reading

For the sake of our professional development, we tried a few things throughout the lesson study. We made aloud to build up students’ confidence and in S5 we can focus on intonation.

use of the latest movie, Avengers 3, as the setting in the 52 class. We have found that students can be more . . L .
| & L & i ) R ) 2) We can try to have an expert group in different forms too. This time, we had one S5 student to display
engaged when the setting addresses their interests. In this open class, instead of following the textbook, it

was the first time to create a scenario that most students show strong interest and they are familiar with the her own work on the i-board as a sample. We can try this in different forms so that the more-able students

setting, Therefore, when they develop their content, they can easily give more concrete ideas and understand can gain a higher sense of success and other students can have some good samples to learn from. The

the context. . -
& conte effect of peer learning can be maximized.

In the 55 class, we used ‘google sheet” to collect some preparation work from students in the 55 class. The 3) We can work closer with the Liberal Studies and Chinese Language to help develop students’ critical

‘google sheet” also helps teachers understand what to focus on when students finish their preparation. thinking skills. When it comes to the teaching of problem-solution essays or argumentative essays, we
Before we had it, sometimes we spent much time on something students had already mastered, With the

can share similar frameworks and then we can focus our attention to language learning.
use of online tools, we can prepare to tackle the difficult part more effectively.





